CHAPTER V

CONCLUSION AND SUGGESTIONS

A. CONCLUSION AND SUGGESTIONS
1. Conclusion

Based on the findings and discussions, this research concludes that
students in the second semester of the English Education Program at STKIP
Persada Khatulistiwa Sintang experience various difficulties in learning English.
Among the four main skills, writing emerged as the most difficult area, with
47% of students admitting that they often feel confused when composing essays
and assignments. This problem is closely related to their limited vocabulary,
lack of grammatical accuracy, and difficulties in organizing ideas into well-
structured paragraphs. As Harmer (2004) emphasizes, writing requires complex
processes of generating, organizing, and refining ideas, which can be especially
challenging for learners of English as a foreign language.

Speaking also posed a significant challenge. Many students reported
feeling nervous, anxious, or reluctant to speak because of the fear of making
mistakes, a lack of vocabulary, and low confidence when compared to more
fluent classmates. This finding resonates with Ellis (2008), who notes that
affective factors such as anxiety, self-esteem, and motivation are crucial in
determining learners’ willingness to communicate in a second language.
Similarly, Lightbown and Spada (2013) highlight that fear of error and peer
pressure often discourage students from actively participating in oral

communication.

Listening and reading difficulties were less dominant but still present.
Students admitted that they struggle when listening to fast-paced English
conversations and when encountering unfamiliar vocabulary in texts. These
difficulties reflect the cognitive demands of processing spoken and written
input, as described by Nation (2001), who stresses the importance of vocabulary

mastery as a foundation for both receptive and productive skills.
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The data from interviews further clarified that students’ difficulties are influenced
by both internal and external factors. Internal factors include anxiety, shyness,
limited vocabulary, and a lack of confidence. However, many students also
expressed strong intrinsic motivation, especially when they associated English
proficiency with future goals such as studying abroad or pursuing better career
opportunities. This supports Benson’s (2011) view that learner autonomy and

motivation play key roles in successful language learning.

External factors, particularly lecturer support and institutional resources,
were also found to significantly affect students’ learning experiences.
Encouragement, appreciation, and constructive feedback from lecturers enhanced
students’ confidence, confirming Harmer’s (2007) assertion that teacher support
creates a safe learning environment where students feel comfortable taking risks.
Although facilities such as the language laboratory and multimedia tools were
available, students indicated that they were not maximized in daily learning
activities. As Warschauer and Kern (2000) argue, technological resources can

enrich language learning if they are used effectively and consistently.

In summary, this research shows that writing is the most difficult skill for
students, followed by speaking, while listening and reading difficulties appear at
a moderate level. Both internal and external factors shape these difficulties, but
students’ motivation and lecturer support remain key elements that can help them

overcome challenges.
2. Suggestions
Based on the conclusions above, several suggestions are proposed:
A. For Students

Students are encouraged to practice their English skills consistently outside the
classroom. They should engage in independent learning activities such as keeping
a journal, practicing speaking with peers, and using online resources. According
to Benson (2011), autonomy in learning fosters greater responsibility and long-
term improvement. Students should also overcome their fear of making mistakes
by realizing that errors are part of the natural learning process (Lightbown &
Spada, 2013).
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B. For Lecturers

Lecturers are advised to provide continuous encouragement and constructive
feedback to reduce students’ anxiety. Harmer (2007) suggests that creating a
supportive classroom atmosphere motivates students to participate actively.
Lecturers should also maximize the use of existing resources, particularly the
language laboratory, and integrate interactive methods such as role-plays, group
discussions, and multimedia activities. These strategies can help reduce

monotony, stimulate engagement, and support students’ learning needs.
C. For the Institution

The institution should ensure that learning facilities are not only available but
also effectively integrated into the curriculum. More frequent use of the language
laboratory and multimedia resources can strengthen students’ listening, speaking,
and writing skills. The institution should also promote English extracurricular
activities, such as English clubs or debate competitions, which can provide

authentic contexts for students to practice language skills beyond the classroom.
D. For Future Researchers

Future studies are encouraged to explore more specific aspects of students’
difficulties, such as the role of psychological barriers (e.g., anxiety and self-
esteem) in English learning. Research with larger samples, longitudinal designs,
or experimental interventions could provide deeper insights into effective
strategies for overcoming learning difficulties. In addition, comparative studies
across different institutions may reveal broader perspectives on students’

challenges in learning English as a foreign language.
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